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Reading in the Pool
Caron L. Mosey is a second-grade teacher at Gaines
Elementary School in Swartz Creek, Michigan.

I

have a philosophy about reading. Fortunately, my second-grade students
share this philosophy and would eagerly (and easily) share with you all that
they have read throughout the year. It is this:
Becoming a swimmer means that
you have to get in the water as much
as possible and practice, practice,
practice. Learning how to swim is lots
offun. Becoming a reader means that
you have to have your nose in a book
as much as possible and practice,
practice, practice. Learning how to
read is lots offun.

Reading comes first in our classroom because it is such a vital element in all of
learning. Without becoming a good reader,
students will struggle in all subject areas and
have difficulty out in the real world. As educators, we know that it is through repetition
that students of all ages learn best. We spend
much time reviewing math facts, ABC order,
names of state capitals, spelling words, and
so much more because we know this repetition is vital to retention. Repetition in reading
means . . . reading! And the more children
read, the better readers they will become.
As teachers, we strive to find the best methods for instructing our students in the
rudiments of reading. Through guided reading, choral reading, shared reading, phonics,
teaching strategies for decoding, story elements, and genre we give our children the
basics they need to become readers. But in
order for them to benefit from and use these
tools we are giving them, our students need
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to practice continually. This is done with others in the classroom and at home, but they
need to also include frequent independent
reading practice. As with other reading skills,
students need some guidance in their venture
into their own personal world of reading.
Because reading is so important and because I don't want to offer any excuse for
children not having books they like, I feel it
is necessary that my students have easy access to many books at all levels of
development. Because each child is an individual and not all second-grade students read
at the same level and enjoy the same kinds of
books, having a wide variety of books and
readability levels is important for their success. It is also important that students
understand that the entire world of reading is
available to them; not a single book in our
room is restricted from their eyes. For this
reason, I developed the following program
and guidelines for my classroom:
• All students have a book at their seats for
pleasure reading at all times.
• Books at every level are shelved according to topic or readability level. Non-fiction
books are grouped according to subject.
Chapter books and easy readers are grouped
according to level. Each book has a colorcoded sticker on the binding that gives a clue
to its level of difficulty. Several level keys
are posted around the room for students to
view, and after a week or so, students know
what these colored dots signify.
• Students keep track on a computer of every book they read. We have lessons on how
to use the database program on the classroom
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computer, and each child works with me to
enter their first few books. They record title,
author, and date completed. I keep track of
books I have read to them, and periodically I
will enter these into each child's reading
record. At each report card period, the students sort their lists according to author, date,
or titles in alphabetical order and print up
their lists to go with their card. In this way,
parents are kept abreast of their child's reading and can spot clues as to reading likes and
dislikes. This helps parents tremendously
when purchasing books for their children. But
more importantly, it creates in the child a
great feeling of accomplishment and a hunger for more. As
teachers and parents,
Nothing will hold that's exactly what we
back a second-grader are want to happen.
• Students are free
from telling something to take home any
exciting ...
book they choose at
any time. I have an
open, self-serve library. The first two weeks of the school year
are spent learning how to use our library. Two
baskets are set up at the library table. One
contains blank index cards and pencils. Students write the book title and author on the
front of the card and their name on the back.
They stamp the card with the current date and
put the card in the second basket. Books go
home in a zip-lock bag or laminated folder
for safe keeping. When the book is returned,
they find their card, use it to enter their information at the computer, then rip it up and
return the book to its proper place on the shelf.
During the 1997-98 school year only two students lost books, and those students
contributed a new book of their choice to replace the lost ones.
• Every few days we sit together as a group
and go through the cards. If someone has had
a book out for a long time, we will discuss
why. I usually pick six or seven students and
ask them to share something from the books
they are reading. Just as adults enjoy discussing books they are reading, so do children if
they are given the chance and encouraged.
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Most children can tell what books others are
reading because the level of excitement in our
sharing time is tremendous.
I worried at first how I would get my students to open up and discuss their books with
each other. What if they didn't talk? What if
all they said was "It's a good book?" I need
not have worried. Nothing will hold back a
second-grader from telling something exciting, especially when so many others can't
wait to share. Sometimes they are prodded
by their inquisitive teacher with questions
pertaining to story elements such as setting
(Where did this story take place?), characterization (Who was the story mostly about?
Would you want this person for a friend?
Why?), problem (What were they trying to do
in the story? Did anything go wrong?), and
critique ( Would you want your best friend to
read this book?).
Brian, one of my students last year, read
Marvin Redpost, Why Pick on Me? and shared
the story of a boy who is ridiculed for picking his nose. Marvin's teacher had assigned
each child in her classroom to develop a survey question, and they in turn would ask a
large number of people for their responses.
Brian became very upset that Marvin was
picked on so much and was extremely excited
about the idea of finding out other people's
opinions on a wide variety of topics. During
our sharing time, he managed to excite the
other students enough so that we tried the
survey activity in our own classroom. Had
he not read that particular book, we would
have missed out on a wonderfully fun learning activity. And, I might add, we would have
missed all our giggling over such a funny
topic!
• Beginning in November, students are required to turn in a chapter book report form
every three weeks. This is a simple, formbased report using major literary elements we
have discussed in class: title, author, setting,
problem, solution, room for comments by the
child, and parent signature. Students are free
to choose any book they wish that they have
not previously read. Occasionally a student
will choose a book that is far easier than his
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or her ability level. When that happens, I talk
with the child and we agree on a minimum
acceptability level for the next two reports.
After that time, we make adjustments upward
as needed. These reports are shared in our
group time and are kept together in a threering binder in the classroom for students to
read. Students have found them helpful when
trying to decide on a book selection.
• Parents are asked to dedicate one hour
per semester to reading in our room. This can
be fulfilled in any of a number of ways: reading to the class, listening to a child read,
tutoring, or helping students log their books
on the computer. I involve parents as much
as I can because I want parents to fully understand that reading is so very important. I
want them to see how much effort I put into
this subject and how much time their children spend on this in class. We know that
students learn more by doing than by watching. The same holds true for parents. When
parents are asked to become actively involved
in their children's reading instruction, those
parents will develop more knowledge of how
to help their children.
• Each Friday I send home a newsletter with
the student papers from the week. Each newsletter contains a review of our week as well
as current information on reading that will
help parents stay informed. The newsletter
gives strategies on how to help children at
home, lists of books second-graders like,
quotes from famous writers, and much more.
Obviously, a program such as this necessitates a huge pool of books at all levels of
ability and interest. My library has been built
up over a period of several years through my
own purchases, student donations, and
through book club accumulated points. I encourage parents and students to donate books
from home that have already been read and
books to celebrate birthdays, and I encourage a donation of a book in lieu of a Christmas
present to me. I have all the coffee cups I will
ever need in my lifetime. For Christmas and
birthday presents to my students, I give a card
with a coupon for a book of their choice from
the book club we are using. Or, I will choose
VOLUME

Program guidelines

• All students have a book at their seats for pleasure reading at all times.
• Books at every level are shelved according to
topic or readability level.
• Students keep track on a computer of every book
they read.
• Students are free to take home any book they
choose at any time.
• Every few days we sit together as a group ...
and share things about the books they are reading
• Beginning in November, students are required
to turn in a chapter book report form every three
weeks.
• Parents are asked to dedicate one hour per semester to reading in our room.
• Each Friday I send home a newsletter with the
student papers from the week.

a book for them. This keeps them reading and
helps gather points for more books. Each time
a child donates a book, his or her name goes
into the classroom newsletter for that week.
I have found this dedication to reading by
teacher, students, and parents to be more beneficial in developing good readers than
anything else I have ever tried. It accomplishes so much, yet is so simple to facilitate.
It develops a love for reading, improves reading skills tremendously, fosters discussion
centered around books, promotes computer
literacy and organizational skills, and raises
the level of parental involvement that is so
vital to learning.
I know I have done my job well when my
students are so into a good book that they take
it with them to the bathroom, reading as they
walk down the hall. I know I am fostering a
love for books when I announce free time and
half the class crawls onto a comfortable pillow to read. I know something is right when
a student sends me an e-mail just to tell me
they read a good book. I only hope that when
summer vacation rolls around, they are careful not to drop their book in the lake.
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